
  الموسوو والعصرون  الرابعالمؤتمر العلني السيوي                             

 (الاىساىية والتربوية واليفسيةفي مجال العلوو  كلية التربية الأساسية مؤتمر )

  والميعقد تحت شعار                                                  

 ( العلوو الإىساىية أساس لبياء الإىساىية وىهضة الحضارة في التربية والتعليه)

 2421/ 5/ 31-31  للمدة                          
                                                               

                                                         May  )2421(   آيار                                                                            الاساسية التربية كلية مجلة

 41 
 

 

 

 

 

 

Exploring Aspects Of Efl Speaking Anxiety From The Prespectives Of 

Iraqi  Medical Undergraduates 

Ass.Lec. Noor Sabah Naeem 

Al-Mustansaryia University 

noorsabah694@uomustansiriyah.edu.iq 

 

Abstract: 

      The purpose of this study is to investigate speaking anxiety in EFL from 

the viewpoints of Iraqi undergraduate medical students. This includes 

examining the factors that lead to the anxiety and the consequences that the 

anxiety has on the participants. It also lists the methods these students used to 

lessen their speaking fear. Teachers' and students' semi-structured interviews 

were the two methods used to gather data. Fifteen students and five teachers 

from the Technical Institute for Medicine-AlMansoor participated. Thematic 

analysis was used to analyse the data. The results showed that the classroom 

setting, lack of time management, unfamiliar topics, fear of making mistakes, 

concern of receiving a poor grade, and language ignorance were the main 

causes of speaking anxiety among Iraqi medical undergraduate students. 

Based on the students' comments, three main consequences were identified: 

academic, social, and personal. The results also showed that four strategies—

cognitive, meta-cognitive, emotional, and memory—were employed by EFL 

Iraqi medical undergraduate students to get over their speaking fear. The 

study has demonstrated that a variety of circumstances, negatively affecting 

the students' academic, social, and personal lives, contributed to the speaking 

anxiety experienced by Iraqi medical undergraduate students. In order to 

improve the teaching of English in Iraq, the Ministry of Education, course 

developers, and teachers must address a number of difficulties regarding the 

origins of speaking anxiety as reported by the students. 

Keywords: Speaking anxiety, Causes of speaking anxiety, Effects of 

speaking anxiety, Strategies to reduce speaking anxiety, Iraq EFL learners 

Introduction 

In human life, languages are a medium of communication. It was possible for 

speakers to communicate with one another through language. English is 

currently the most used language, despite the fact that many languages are 

spoken throughout the world (Rao, 2019). 
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In addition, students must learn and develop the four (4) fundamental 

language skills—listening, reading, speaking, and writing—in order to 

communicate successfully in English. Salima and Zahira (2015) state that 

these four abilities fall into two groups: 1) It's crucial to have receptive skills 

like reading and listening. 2) Effective speaking and writing talents. 

      Constructive speaking is an essential component of language learning 

because it allows the learner to convey ideas, feelings, and opinions via the 

use of appropriate words and phrases. Conversely, speaking is seen as a 

challenge for learners due to the various perspectives held by academics, as 

speaking requires multiple processes (Buarqoub, 2019). 

       Speaking in English has long been seen as a challenging task for EFL 

students compared to other languages because real conversation demands the 

speaker to produce sentences quickly and naturally while utilising a wide 

range of words and phrases. Additionally, the speaker must be proficient in 

many crucial areas, including vocabulary, grammar, pronunciation, 

comprehension, and fluency (Brown, 1997). Similarly, Leong and Ahmadi 

(2017) assert that mastering a foreign language effectively presents a 

significant challenge. Grammar instruction has received more attention in 

Iraq than other subjects, often at the expense of other subjects. Thus, it 

deviates from the main goal of learning English, which is to communicate 

(Saeed, 2015).  

      Oral communication difficulties can also be caused by a wide range of 

factors, such as anxiety, attitude, motivation, and preconceptions about 

learning a foreign language. Conversely, the most important element is 

anxiety. (McDonough & Shaw 1993; Imane, 2016; Horwitz, 2001). 

      Studies on second and foreign languages are beginning to shed light on 

some of the difficulties that may come up during the learning process. One of 

the main challenges to learning a new language is anxiety. According to 

Bollinger (2017), there are two categories of anxiety related to language 

acquisition. The first is facilitation, which is a commonly held belief in the 

field of education where it acts as a tool for learning. Furthermore, fostering 

anxiety is crucial because it is closely related to competitiveness. The term "a 

negative impact on students‘ motivation and his/her preparation before or 

during exams" describes the second type of anxiety, which is crippling. As a 

result, it's frustrating how frequently one encounters things that are either 

perplexing or disappointing (Bollinger, 2017). Because they are always 

worried about making mistakes, which causes anxiety, anxious students may 
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find it difficult to keep their attention on the task at hand (MacIntyre, 1995, 

Zheng & Cheng, 2018). 

Problem Statement 

Globally, anxiety is a big problem for EFL students. According to most 

scholars (Ewald, 2007; Horwitz, Horwitz, & Cope, 1986; MacIntyre & 

Gardner, 1994), language anxiety is defined as "severe anxiety which can be 

debilitating and significantly hinders learner's performance." Indeed, 

crippling anxiety has a negative effect on students' motivation and exam 

preparation. Furthermore, severe anxiety is harmful since it is associated with 

low motivation, skewed worldviews, and language difficulties. Cheng and 

colleagues, 2014). 

        Based on my personal observations and experience teaching EFL skills, 

particularly speaking, for over five years, I have found that most students at 

the Technical Institute for Medicine-Al-Mansour, Middle Technical 

University, Iraq, exhibit anxiety in both their participation and exam results. 

When students spoke to their teachers, especially the native English speakers, 

or participated in speaking lessons, it was evident that they were anxious. 

Studies on speaking difficulties or anxiety related to foreign languages have 

been conducted in Iraq; examples are Saeed (2015) and Yaseen (2017). It was 

discovered that Iraqi students experience anxiety when learning a new 

language. Only a small number of research, particularly on Iraqi 

undergraduate medical students, have addressed speaking anxiety in that 

country. Studies by Saeed (2015), Yaseen (2016), Oda, and Mahmoud 

(2016), and others have revealed that a significant amount of classroom 

language anxiety is experienced by Iraqi EFL students. Thus, research on 

Iraqi medical undergraduate students is required in order to investigate the 

causes and effects of speaking anxiety in the classroom. 

Research Objectives 

The objectives of this study are: 

1. To explore the causes of EFL speaking anxiety from Iraqi medical 

undergraduate students‘ perspectives. 

2. To explain the effects of speaking anxiety on the Iraqi medical 

undergraduate students. 

3. To identify strategies that the Iraqi medical undergraduate students used to 

reduce speaking anxiety. 
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Research Questions 

Three aspects of the phenomena of speaking anxiety are examined: causes, 

effects, and strategies. The following research questions are addressed in this 

study: 

1. What are the causes of EFL speaking anxiety from the Iraqi medical 

undergraduate students‘ perspectives? 

2. How does speaking anxiety affect the Iraqi medical undergraduate 

students? 

3. What are the strategies that the Iraqi medical undergraduate students used 

to reduce speaking anxiety?  

Literature review 

Speaking Skill 

Speaking is an essential ability for learning a foreign language. Through 

speaking, language learners convey their ideas to other language speakers, 

work towards certain goals, express their opinions to other language 

speakers, and improve language acquisition (Leong & Ahmadi, 2017). An 

essential component of speaking EFL is speaking acquisition. Numerous 

studies have emphasised the value of learning to speak a foreign language 

and how it helps with the development of other abilities. According to Koran 

(2015), speaking refers to the ability to convey ideas and phrases to other 

speakers in addition to using language elements. Speaking comfortably is 

defined as having these two qualities. Speaking proficiency is the capacity to 

express oneself intelligibly in English depending on the situation in which 

one must express feelings, ideas, and thoughts. Speaking fluency refers to the 

ability to use the appropriate English speech style for the given circumstance 

(Kurniati, 2017). 

Speaking Difficulties 

Sayuri (2016) investigated the difficulties EFL students faced speaking 

English at Mulawarman University in Indonesia by administering surveys 

and speaking examinations. The results showed that those students remained 

puzzled about holding discussions, making claims, and expressing ideas in 

English, even though they were communicating in the language during each 

speaking course. Furthermore, the researcher found that people struggled 

with vocabulary, pronunciation, grammar, and self-confidence in addition to 

these problems. Focusing on speaking proficiency in a foreign language is 

inherently problematic, according to Alonso (2018), as it relates to one of the 

hardest skills to gather data on in second language acquisition. When 
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compared to receptive skills and writing output, this skill may be the most 

difficult to teach, test, and investigate in terms of assessment and exploration. 

1.1.1 The Notion of Anxiety 

In an attempt to clarify and expand the concept of anxiety, the definition of 

anxiety is covered in this portion of the literature study. First of all, the word 

anxiety dates back to the 1520s and is derived from the Latin word 

anxietatem (nominative anxietas), which literally translates as "to choke" 

(Crocq, 2017). Being anxious is a natural aspect of being human. The general 

definition of anxiety is "a fear or nervousness about what might happen." 

Nonetheless, the effect variable of anxiety is one of the groups to which 

"constantly fluctuating states" belong (Crocq, 2017).  

         Research has been done on anxiety as a useful variable and language 

acquisition. The study found that learners' ability to speak a foreign language 

is significantly hampered by anxiety. When nervous students engage in 

discussions and debates, they worry that their peers will make fun of them. 

Many scholars, educators, and language learners think that the most 

important and powerful factor influencing the development of foreign 

language proficiency is anxiety related to learning a foreign language. 

Furthermore, it may be argued that anxiety related to learning a foreign 

language is one of the factors influencing students' performance in the 

language. Anxiety related to learning a foreign language may also negatively 

affect language acquisition. 

Aspects of Anxiety 

Anxiety can take several forms, including situational anxiety, state anxiety, 

and trait anxiety (McIntyre & Gardner 1991; Imane, 2016). "Trait anxiety is a 

permanent and difficult part of an individual's character." In addition, 

individuals with high trait anxiety tend to be uneasy and lack emotional 

intelligence. Conversely, those who have low trait anxiety tend to be more 

laid back and emotionally stable. (Imane, 2016). 

Foreign Language Anxiety 

Every student is eager to learn new languages in order to improve their 

productivity at work and in the classroom as well as to avoid problems when 

creating and utilising them. However, this could cause anxiety in people 

learning the target language. Anxiety and learning a foreign language have 

been linked, according to earlier studies. In order to address the problem of 

anxiety among Indonesian EFL learners when learning a foreign language, 

Rahman (2017) performed research. It has been determined that there are 
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three distinct types of anxiety associated with learning a foreign language: 

speaking anxiety, exam anxiety, and anxiety following a poor evaluation. 

It has also been suggested by other studies that students' anxiety levels 

over learning a foreign language have an impact on their language 

development. Additionallywat (2016) investigates how Saudi English 

majors at Taif University's level of foreign language anxiety is influenced 

by their gender and academic standing. It also examined the connection 

between language ability and anxiety in Saudi Arabia. A modified 

FLCAS and the IFLAF (205 men and 168 women) were given to 373 

English major students (Horwitz et al. 1986). Anxiety related to learning 

a foreign language and language proficiency were found to be negatively 

correlated in the grammar, speaking, writing, and reading examinations. 

In this study, participants' anxiety levels related to learning a foreign 

language were not significantly influenced by their gender. 

Past Studies on Speaking Anxiety 

      Anxiety and foreign language proficiency have been the focus of 

numerous studies (Wilson, 2000; Krashen, 2003; Schütz, 2007; and Zafar, 

2009), which have been the topic of numerous scholarly inquiries in recent 

years. Speakeasy students do poorly orally, and this is just one of the 

numerous emotional aspects that impact learning a foreign language. (Hanifa, 

2018). Anxiety related to speaking a foreign language is one of the four fears 

that require further investigation. Speaking anxiety is still a significant issue 

for study, despite the fact that it has been the subject of numerous studies due 

to its significance and the necessity of examining the anxiety of medical 

students (Tuan & Mai, 2015). 

        In order to assess the factors influencing the anxiety that a sample of 

thirty-one English students at Universiti Utara Malaysia felt while enrolled in 

an ESP speaking programme, Kartini (2017) used a questionnaire. The results 

showed that a number of factors, including difficulty speaking English and 

fear of making mistakes when speaking in front of the class, classroom 

procedures, the instructor's accent, students' perceptions that their classmates 

are smarter than them, and students' perceptions of their classmates' 

intelligence as a cause of their own lack of ability and confidence, were all 

linked to the anxiety that the students felt when learning English through the 

ESP speaking programme. 
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Causes of Speaking Anxiety 

To enhance the study of foreign languages, it is critical to determine the 

reasons for speaking nervousness. According to Melouah (2015), anxiety 

over speaking a foreign language is one of several factors that could 

negatively affect students taking English classes in order to acquire this 

second language. Numerous research have been conducted to determine the 

factors that may contribute to an increase in speaking anxiety in both native 

and non-native speakers (Abukhattala, 2013; Gulzar et al., 2014; Raju & 

Joshith, 2018; Lai & Wei, 2019). Numerous factors have been linked to 

learners' speaking anxiety in these research. The studies pertaining to 

speaking anxiety are covered by the literature review in this study. Different 

academics have different definitions of anxiety. Their research indicates that 

different factors contribute to the learners' anxiety of speaking. It varies 

depending on the student. In essence, the students' public speaking phobia is 

often caused by their excessive concern about making mistakes. Speaking 

anxiety affects students' social, emotional, and intellectual lives. Students 

thus find it challenging to get over their fear (Mahmud, 2017). The research 

on speaking anxiety has both strengths and shortcomings, which are 

illustrated by the following connected studies:  

Tuan and Mai (2015) looked into the effects that students' speaking 

performance is subjected to during speaking activities, including motivation, 

confidence, anxiety, time, planning, amount of support, standard 

performance, listening ability, and feedback. To have a good discussion, 

students need to be adept listeners in order to understand what is being said to 

them. Every speaker in Communicative Language Teaching (CLT) is 

supposed to be both a listener and a speaker by freely exchanging ideas and 

speaking (Tuan and Mai, 2015). 

In their 2014 study, Fariadian et al. investigated the relationship between 

anxiety and EFL competency. In order to do this, an assessment of the 

foreign language speaking anxiety of eighty EFL students from the province 

of Ilam was conducted using FLCAS. Anxiety leads to psychological and 

physical problems, diminishes motivation, concentration, and achievement, 

increases learning errors, impedes the transfer of real performance and study 

efficiency, and lowers enthusiasm in learning a language. Anxiety may 

hinder students' ability to participate in class or study at home, as well as 

impair their confidence and zeal for learning English. The learning of foreign 

languages is still impacted by anxiety. One of the most challenging EFL 
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skills is speaking. The majority of studies found that speaking English around 

other people makes one feel uneasy and anxious. Some EFL students believe 

that their poor English speaking makes them "dumb." Language anxiety 

among EFL students develops with every circumstance or occurrence that 

raises the likelihood of speaking in front of a crowd. This might be giving a 

quick speech in front of the public or in a classroom with other pupils. 

Finding ways to provide EFL students time to speak in class should be 

acknowledged, nevertheless, as appropriate peer and adult support strategies. 

The methods recommended to lessen or get over speaking anxiety were found 

in the analysed studies. For their 2017 study, Rafada and Madini conducted 

10 semi-structured interviews. The following coping mechanisms were 

shown to be used to treat speaking anxiety, according to their study: In order 

to reduce speaking anxiety, language development strategies include 

watching English-language films, using English-language websites, travelling 

abroad and conversing with locals, making more presentations, reading 

English-language books, and enrolling in summer language programmes. The 

instructor's role in helping pupils feel less anxious when speaking a language 

is the second. Thirdly, they need to pick a few themes that are appropriate for 

their ability level and intriguing. Fourth, to increase students' likelihood of 

following instructions, encourage teachers to use body language. Fifth, one 

hour might be set aside in the lab for speaking practice rather than spending 

long hours in the English classroom. By using this method, students will be 

able to practise their English more and spend less time learning it in boring 

lectures. Sixth, students will be motivated and inspired to study if specific 

tactics are implemented that allow them to be at the centre of the learning 

process. 

Rayani et al. (2016) conducted a study to determine the strategies used by 

students to reduce their speaking anxiety in English as well as the factors that 

affect these strategies. This study employed the qualitative method of 

interviewing as its methodology. Thirty pupils from one of Dalu's Junior 

Dalu High Schools participated in this study. Both an interview and a 

questionnaire were used to collect the data. Based on the research, the 

students used preparation, relaxation, peer seeking, positive thinking, and 

surrender as strategies to help them feel less nervous when speaking English. 

Moreover, their anxiety when speaking English was influenced by a variety 

of factors, including their worry of speaking poorly, their fear of receiving a 

poor grade, and their lack of speech skill. 
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Methodology 

In order to investigate speaking anxiety as experienced and reported by the 

participants when speaking English in their English classes, a qualitative 

research approach was selected for this study. Given the intricate nature of 

speaking anxiety and its detrimental impact on students' oral performance 

(Hanifa, 2018), a qualitative study approach is a fitting approach to 

demonstrate its intricacy. "A range of data collection and analysis techniques 

that use semi-structured, open-ended interviews and purposive sampling" is 

the definition of a qualitative approach (Gopaldas, 2016). The researcher 

wanted to provide a thorough understanding of the speaking anxiety 

phenomenon, with a focus on the causes of speaking anxiety, how this 

problem affected the participants' performance in class, and the strategies that 

the participants used to reduce their speaking anxiety. For this study, a 

qualitative research methodology was appropriate given the research 

questions. Fifteen Iraqi medical undergraduate students who were enrolled in 

English language classes at Al-Mansoor Technical Institute of Medicine were 

interviewed by the researcher. The students' attendance at the English 

language lesson was required in order to improve their language skills. The 

four skills—speaking, writing, listening, and reading—were all addressed 

throughout the course. Speaking is one of the more challenging abilities to 

acquire, though. As part of studying the language, the pupils had to do 

numerous exercises to improve their English during the lecture. 

semi-structured interviews provide a deeper knowledge of the research issues 

and methods used in this study, they are appropriate for it. It is "one of the 

most powerful ways in which we try to understand our fellow human beings 

(Fontana and Frey, 2000). 

Research Findings and  Discussions 

Causes of Speaking Anxiety 

The results demonstrated that out of the four language abilities, speaking was 

considered the most difficult by the majority of pupils, with just a small 

number finding it somewhat difficult. The students suffered from public 

speaking anxiety as they worked to master this challenging language ability. 

Seven reasons for the students' speaking nervousness were uncovered through 

the interview responses. One research question asked, "what are the causes of 

EFL speaking anxiety from the perspectives of Iraqi medical undergraduate 

students?" The interview replies to this topic revealed seven overarching 

themes. The students' fears were related to the following: 1. the fear of being 
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negatively evaluated; 2. the fear of making mistakes; 3. unfamiliar subjects; 

4. poor time management skills; 5. lack of self-confidence; and 7. the 

classroom setting. The first reason is that they were afraid their teacher would 

think badly of them. This could have taken the form of labelling them as 

stupid or unable or even just disliking them because of their clumsy or 

awkward delivery of class discussions. Students' anxiety about making a fool 

of themselves in front of an audience stems from two sources: their lack of 

confidence in their own pronunciation and word choice, and their confusion 

about the nature of the speaking assignment. As for the third reason, pupils' 

limited vocabulary made it hard for them to comprehend assignments, choose 

appropriate words, and express themselves. Consequently, the instructor had 

to define the terms and provide an Arabic translation. A fourth source of 

nervousness for pupils is their unfamiliarity with speaking subjects. Since 

they were forced to deliver a speech about a subject they were completely 

unfamiliar with, the pupils were understandably distressed by this situation. 

Consequently, they were unable to speak more than a few words, if any at all. 

Also, a rising issue, according to participant replies, was students' lack of 

preparedness for public speaking. According to Moore (2011), who concurs 

with the participants, the majority of presenters aim to say too much and 

thereby run out of time. Fear of coming up with boring or uninteresting 

points is a major deterrent for many people when it comes to public speaking. 

They are anxious about appearing awkward in front of the crowd if they end 

too soon. Also affecting the pupils' mental health is the limited opportunity to 

interact in English. As a result, they start to doubt themselves. For a speech to 

be a success, the speaker must possess the capacity to captivate both the 

audience and themselves. Rozakis (1999) claims that a great deal of 

nervousness is experienced by public speakers. Finally, the Iraqi medical 

undergraduates' public speaking nervousness was likely enhanced by the 

classroom environment. Research by Huda (2018), Rachada and Madini 

(2017), and Akkakoson (2016) has reached similar conclusions. 

Effects of Speaking Anxiety 

The results showed that Iraqi medical undergraduates' personal, social, and 

academic lives were negatively impacted by their fear of public speaking. 

Their fear over speaking English has personal consequences, such as 

melancholy, difficulty concentrating, and excessive thinking. As for the 

societal impacts, some Iraqi undergraduates studying medicine had a severe 

phobia of speaking English, which caused them to withdraw socially from 



  الموسوو والعصرون  الرابعالمؤتمر العلني السيوي                             

 (الاىساىية والتربوية واليفسيةفي مجال العلوو  كلية التربية الأساسية مؤتمر )

  والميعقد تحت شعار                                                  

 ( العلوو الإىساىية أساس لبياء الإىساىية وىهضة الحضارة في التربية والتعليه)

 2421/ 5/ 31-31  للمدة                          
                                                               

                                                         May  )2421(   آيار                                                                            الاساسية التربية كلية مجلة

 341 
 

 

 

 

 

 

their classmates, instructors, and even family. Students in Mahmud's (2017) 

study on the effects and problems of speaking anxiety in Bangladeshi 

Benggali medium classrooms had similar problems: they were too nervous to 

participate in class discussions or participate in speaking activities that their 

teachers had started. In terms of academics, students' performance and marks 

were affected by their dread of speaking activities. They were unwilling to 

answer questions or complete the speaking exercise because their minds were 

consumed by fear. 

Strategies to reduce Speaking Anxiety 

Students' strategies for overcoming their fear of public speaking were 

explored in the following study topic. Results from this question reveal that 

first, cognitive strategies; second, metacognitive strategies; third, affective 

strategies; and fourth, memory strategies were the four most common 

approaches that Iraqi medical undergraduates took to alleviate or at least 

partially overcome their fear of public speaking. Each of the four strategies—

the cognitive strategy, which includes techniques like positive thinking, 

repetition, and translation; the metacognitive strategy, which involves 

preparation; the affective strategy, which involves relaxation; and the 

memory strategy, which involves the use of keywords—helps to take a fresh 

look at things and approach problems or questions in a way that is easier to 

understand and implement. 

Zed and Kassida (2018), for example, discovered that English as a foreign 

language (EFL) learners mostly used five strategies: 1) resignation, 2) 

preparation, 3) peer seeking, and 5) relaxation. These findings are similar to 

those of the present study. Strategies for overcoming public speaking anxiety 

have been the subject of other research (Pratama, 2018; Mahmud and 

Suryan, 2015). Therefore, there is no universal strategy that can be applied 

to meet the needs of every student on the planet. 

Conclusion 

Throughout the main and sub themes, it is emphasised that speaking anxiety 

can be caused by a variety of factors. These include fears of being negatively 

evaluated, fears of making mistakes, unfamiliar topics, limited vocabulary, 

poor time management skills, low self-confidence, and an unfriendly 

classroom environment. Some students feel they will never be good enough 

public speakers because of the stress and worry caused by these issues. In 

light of this reality, improvements in Iraqi English language instruction are 

required to allay students' fears of failing in an English-language course and 
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prepare them for the challenges they would inevitably face when studying a 

foreign language. 

        Finding out how public speaking anxiety manifests was the focus of the 

second study question. Personal affects, which included three subthemes—

feeling down, losing focus, and overthinking—emerged as three primary 

consequences from students' responses. Part of the social repercussions was 

withdrawing from other people. A single subtheme emerged from the 

academic effects: poor performance and attainment. As a result, Iraqi medical 

undergraduates have a serious problem with public speaking fear. Students 

suffered from psychological issues such as dread of public speaking seminars 

and exercises, which led to depression and an unhealthy fixation on past 

failures. They started isolating themselves and becoming antisocial. They 

struggled academically due to severe anxiety, which affected their 

performance and speech.  

           Thirdly, how do Iraqi medical undergraduates overcome their fear of 

public speaking? That was the subject of the research topic. This study's 

results show that first-year medical students in Iraq employed a cognitive 

strategy—which includes positive thinking, repetition, and translation—to 

overcome their fear of public speaking. The second one was something called 

a metacognitive approach, and it involved being prepared. Relaxation was a 

part of the third tactic, which was affective strategy. The usage of keywords 

constituted the memory strategy, the fourth one. But the fact that the Iraqi 

medical students who were anxious about public speaking had taken the 

initiative to lessen their fear by using these four tactics shows that they are 

cognizant of their situation. 

 

 

 

 

 

 

 

 

 

 

 

 



  الموسوو والعصرون  الرابعالمؤتمر العلني السيوي                             

 (الاىساىية والتربوية واليفسيةفي مجال العلوو  كلية التربية الأساسية مؤتمر )

  والميعقد تحت شعار                                                  

 ( العلوو الإىساىية أساس لبياء الإىساىية وىهضة الحضارة في التربية والتعليه)

 2421/ 5/ 31-31  للمدة                          
                                                               

                                                         May  )2421(   آيار                                                                            الاساسية التربية كلية مجلة

 349 
 

 

 

 

 

 

References 

Abukhattala, I. (2013). Krashen's Five Proposals on Language Learning: Are 

They Valid inLibyan EFL Classes. English Language Teaching, 6(1), 128-

131. 

Akkakoson, S. (2016). Speaking Anxiety in English Conversation Classrooms 

among Thai Students. Malaysian Journal of Learning and Instruction, 13(1), 

63-82. 

Alonso, R. (2018). Speaking in a Second Language. Amesterdam: John 

Benjamins Publishing Company, (chapter5). 

Alsowat, H. H. (2016). Foreign language anxiety in higher education: A 

practical framework for reducing FLA. European Scientific Journal, 12(7), 

193-220. 

Bollinger, A. S. (2017). Foreign Language Anxiety In Traditional And Distance 

Learning Foreign Language Classrooms.Liberty University. 

Brown, G., Bull, J. &Pendlebury, M. (1997). Assessing Student Learning in 

higher education. London, Routledge 

Buarqoub, I.A.S (2019). Language barriers to effective communication. Utopia 

y Praxis Latino Americana, vol. 24, núm.Esp.6, 2019 Universidad del Zulia, 

Venezuela.: https://www.redalyc.org/articulo.oa?id=27962177008 

Cheng, L, Klinger, D, Fox, J, Doe, C, Jin, Y, Wu, J. (2014). Motivation and test 

anxiety in test performance across three testing contexts: The CAEL, CET 

and GEPT. TESOL Quarterly., 48(2), 300–330. 

Crocq, M. A. (2017). The history of generalized anxiety disorder as a diagnostic 

category. Dialogues in clinical neuroscience, 19(2), 107-116. 

Ewald, J. D. (2007). Foreign Language Learning Anxiety in Upper-Level 

Classes: Involving Students as Researchers. Foreign Language Annals, 40(1), 

122–142. 

Fariadian, E., Azizifar, A., & Gowhary, H. (2014). The Effect of anxiety on 

Iranian EFL learners speaking skill. International Research Journal of 

Applied and Basic Sciences, 8(10), 1747–1754. 

Fontana, A., & Frey, J. H. (2005). The interview: From neutral stance topolitical 

involvement. In N. K. Denzin & Y. S. Lincoln (Eds), The SAGEhandbook of 

qualitative research (pp. 695-728). Thousand Oaks, CA:Sage. 

Gopaldas, A. (2016). A Front-to-back Guide to Writing a Qualitative Research 

Article, Qualitative Market Research: An International Journal, 19(1), 115–

121. 

 

https://www.redalyc.org/articulo.oa?id=27962177008


  الموسوو والعصرون  الرابعالمؤتمر العلني السيوي                             

 (الاىساىية والتربوية واليفسيةفي مجال العلوو  كلية التربية الأساسية مؤتمر )

  والميعقد تحت شعار                                                  

 ( العلوو الإىساىية أساس لبياء الإىساىية وىهضة الحضارة في التربية والتعليه)

 2421/ 5/ 31-31  للمدة                          
                                                               

                                                         May  )2421(   آيار                                                                            الاساسية التربية كلية مجلة

 349 
 

 

 

 

 

 

Gulzar, M., Gulnaz, F., & Ijaz, A. (2014). Utility of Krashen‘s five hypotheses 

in the Saudi context of foreign language acquisition/learning. English 

Language Teaching, Vol. 7, No. 8, 134-138. 

Hanifa, R. (2018). Factors generating anxiety when learning EFL speaking 

skills. Studies in English language and education (SIELE), 5(2),233-235. 

Retrieved July 16,2021 

fromhttp://www.jurnal.unsyiah.ac.id/SiELE/article/view/10932. 

Horwitz, E., Horwitz, M., & Cope, J. (1986). Foreign language classroom 

anxiety. Modern Language Journal, 70, 125-132. 

Huda, Nur Lina Amalia (2018) Speaking anxiety in the presentation of EFL 

students: a descriptive study at English department of UIN Walisongo 

Semarang in the academic year of 2017/2018. Undergraduate (S1) thesis, 

Universitas Islam Negeri Walisongo Semarang. 

Kartini, K. (2017). A study on English students‘ anxiety in learning English. 

Availableathttps://www.researchgate.net/publication/50208243_A_Study_on

_English_Students_Anxiety_in_Learning_English. 

Koran, S. (2015). Analyzing EFL teachers' initial job motivation and factors 

affecting their motivation in Fezalar Educational Institution in Iraq. Advances 

in Language and Literary Studies, 6(1), 72-80. 

Krashen, S. (2003). Explorations in language acquisition and language use: The 

Taipei lectures. Portsmouth: Heinemann. 

Kurniati, A., Eliwarti, Novitri. (2017). A Study on The Speaking Ability of The 

Second Year Students of SMK TELKOM Pekanbrru. student of English 

Study Program Language and Arts Department Faculty of Teachers Training 

and Education Riau University. Email: azlinakurniati@gmail.com. 

Imane, K. K. (2016). Enhancing EFL learners‘ speaking skill through effective 

communicative activities and strategies. Chetouane, Algeria: University of 

Tlemcen: Faculty of Letters and Languages Department of English. 

Lai, W., & Wei, L. (2019). A Critical Evaluation of Krashen‘s Monitor Model. 

Theory andPractice in Language Studies, 9(11), 1459. 

https://doi.org/10.17507/tpls.0911.13. 

Leong, L. &Ahmadi (2017). An Analysis of Factors Influencing Learners‘ 

English Speaking Skill.International Journal of Research in English 

Education. DOI:10.12869\ acadpub. ijree.2.1.34. 

MacIntyre, P. D, & Gardner, R. C. (1991). Methods and results in the study of 

anxiety and language learning: A review of the literature. Language Learning 

41, 85-117 



  الموسوو والعصرون  الرابعالمؤتمر العلني السيوي                             

 (الاىساىية والتربوية واليفسيةفي مجال العلوو  كلية التربية الأساسية مؤتمر )

  والميعقد تحت شعار                                                  

 ( العلوو الإىساىية أساس لبياء الإىساىية وىهضة الحضارة في التربية والتعليه)

 2421/ 5/ 31-31  للمدة                          
                                                               

                                                         May  )2421(   آيار                                                                            الاساسية التربية كلية مجلة

 349 
 

 

 

 

 

 

MacIntyre, P. D., & Gardner, R. C. (1993). The subtle effects of language 

anxiety on cognitive processingin the second language. Language Learning, 

44,283–305. 

MacIntyre, P. D. (1995). How does anxiety affect second language Learning? A 

reply to Sparks and Ganschow. The Modern Language Journal, 79, 91-99. 

Mahmud, J. (2017). Effects and Problems of Speaking Anxiety in Bengali 

Medium Classrooms of Bangladesh. Department of English and Humanities. 

April 05, 2017.  BRAC University, Dhaka, Bangladesh. 

Melouah, A. (2015). ―Foreign language anxiety in EFL speaking classrooms: A 

case study of first-year LMD students of English at Saad Dahlab University 

of Blida, Algeria‖, Arab World English Journal, 4(1), 64-76 

Oda, A., & Mahmoud, S. (2016). Investigating Challenges and Opportunities 

for Developing Pragmatic Competence of EFL learners in Iraq. Journal of 

Basra researches for Human Sciences,41(1). 

Rafada, S. & Madini, A. (2017). Major causes of Saudi learners‘ speaking 

anxiety in EFL classrooms. International Journal of English Language 

Education, 5 (1), 54-71. 

Rahman, A. W. (2017). How good EFL learners decrease their foreign language 

anxiety: A solution for the EFL students with high anxiousness. Ethical 

Lingua Journal of Language Teaching and Literature, 4(2), 127 – 138. 

Raju, N. and Joshith, V.P. (2018). Krashen‘s Theory of Second Language 

Acquisition: A Practical Approach for English Language Classrooms. 

International Journal of Innovative Knowledge Concepts, 6(12), pp. 179-184 

Rao, S. P. (2019). The Importance of Speaking Skills in English Classrooms. 

Alford Council of International English & Literature Journal (ACIELJ). 

www.aciely.com, Vol-2, Issue-2, 2019. ISSN: 2581-6500. 

Saeed, N. R. (2015). Problems of Teaching English in Iraqi Public Schools in 

Mosul for the Intermediate Stage from the Teachers‘ Point of View. 

Department of English Language and Literature Faculty of Arts and Sciences, 

Middle East University Amman, Jordan. 

Salima, S. and Zahira, O. (2015). Exploring EFL Learners‘ Difficulties in the 

Productive Skills: The Case of First- year LMD students at Tlemcen 

University. 

Sayuri, S. (2016). Problems in speaking faced by efl students of mulawarman 

university. Indonesian Journal of EFL and Linguistics, 1(1), 47-61. 

doi:https://doi.org/10.21462/ijefll.v1i1.4. 

Schutz, A. (2007). Education scholars have much to learn about social action: 



  الموسوو والعصرون  الرابعالمؤتمر العلني السيوي                             

 (الاىساىية والتربوية واليفسيةفي مجال العلوو  كلية التربية الأساسية مؤتمر )

  والميعقد تحت شعار                                                  

 ( العلوو الإىساىية أساس لبياء الإىساىية وىهضة الحضارة في التربية والتعليه)

 2421/ 5/ 31-31  للمدة                          
                                                               

                                                         May  )2421(   آيار                                                                            الاساسية التربية كلية مجلة

 344 
 

 

 

 

 

 

An essay review of Learning Power. Education Review Online, 10(3). 

Tuan, N. H., & Mai, T. N. (2015). Factors affecting students‘ speaking 

performance at le thanh hien high school. Asian Journal of Educational 

Research, 3(2), 8–23. 

Wilson, T. D. (2000). Human Information Behavior. Informing Science, 3(2), 

49-56. 

Yaseen, A.T. (2017). Investigating English Speaking Difficulties Encountered 

by Iraqi Preparatory School Students. Journal of The College of Basic 

Education 2016, Volume 22, Issue 95, Pages 27-48. 

Zafar, M. (2009). Monitoring the ‗Monitor‘: A critique of Krashen‘s five 

hypotheses. The Dhaka University Journal of Linguistics, 2, 4, 139-146. 

Zheng, Y., Cheng. (2018).  How does anxiety influence language performance? 

From the perspectives of foreign language classroom anxiety and cognitive 

test anxiety. Lang Test Asia 8, 13 (2018). https://doi.org/10.1186/s40468-

018-0065. 

 

 

 

 

 
 

https://doi.org/10.1186/s40468-018-0065
https://doi.org/10.1186/s40468-018-0065

